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“St Mary’s…. feeding the mind, body and spirit so we can be the best we can be.” 

 

Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St Mary’s C of E Primary  

Number of pupils in school  166 

Proportion (%) of pupil premium eligible pupils 53% (88) 

Academic year/years that our current pupil premium 
strategy plan covers  

2021/2022 to  

2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Jane O’Brien, 
Headteacher 

Pupil premium / Inclusion lead Anna Joseph, 

Assistant Headteacher 

Governor / Trustee lead Katie Chubb, Inclusion 
lead 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £92,782 

Recovery premium funding allocation this academic year £12,035 
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Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0000 

Total budget for this academic year £104,817 
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Part A: Pupil premium strategy plan 

Statement of intent 

At St Mary’s C of E Primary School, we foster everyone’s potential and hunger for 

learning by serving up a wonderful diet of generosity, sharing and a sense of 

belonging.  

We want all of our pupils to make good progress and achieve highly across all subject 

areas. The focus for our pupil premium strategy is to achieve this goal, including for 

those that are already high attainers.  

We know that some of our pupils come from families where personal circumstances 

can be difficult and that this can affect children and their learning and make them 

vulnerable.  As a school community, one of our strengths is how well we know our 

children and their families.  This means that we are aware of the specific vulnerabilities 

of individual children and this informs the interventions we provide, whether it is 

prioritising families for food parcels or providing additional input for reading.  

We prioritise the need for our pupils to be in class with their teacher benefiting from 

high quality teaching and the rich curriculum we offer.  Interventions where children are 

taken out of class are time limited and regularly assessed and evaluated to ensure they 

are meeting the needs of the pupils.  Where possible children have whole class 

interventions which everyone can benefit from (e.g. the Little Wandle phonics and 

reading programme).  These methods are good practice and proven to have an impact 

on closing the disadvantage attainment gap whilst benefitting the whole school.  

Part of our PPG strategy is targeted support through the National Tutoring Programme 

for pupils whose education has been worst affected, including non-disadvantaged 

pupils. 

We have a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and have high expectations of them from nursery to 

year 6.  Our aim is that by identifying children early who are experiencing difficulties we 

will improve their engagement and understanding of the curriculum. Engaging parents 

is also an aim as we know that with parental support and engagement, outcomes are 

improved.  We will also ensure that disadvantaged and vulnerable pupils are supported 

and challenged to achieve well as we consider our mission statement of ‘being the best 

we can be’ in all the decisions that we make.  
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Discussions with pupils and parents have identified many of our disad-
vantaged pupils living in small and cramped homes which limits their ac-
cess to materials and experiences supportive of educational success. 
This affects many of the basic skills such as spelling, engagement in 
reading and timetables that are often rehearsed through homework and 
with parental support. 

2 Assessments, observations, and discussions with pupils indicate under-
developed oral language skills (speech and language needs) and vo-
cabulary gaps among many disadvantaged pupils. This is due to less 
exposure to a wide and rich vocabulary and appropriate texts and read-
ing opportunities. This is evident from Nursery through to KS2. 

3 Assessments, observations, and discussions with pupils suggest disad-
vantaged and vulnerable pupils generally have greater difficulties with 
phonics than their peers compounded by the pandemic and time missed 
at school. This negatively impacts their development as readers.  

4 Assessments indicate that maths attainment is lower, particularly in 
basic skills such as timetables, recall of bonds and in problem solving. 
This has impacted on pupil confidence and willingness to ‘have a go’.  

5 Our assessments and observations indicate that the education and well-
being of many of our disadvantaged pupils have been impacted by par-
tial school closures to a greater extent than for other pupils. These find-
ings are supported by national studies.  

This has resulted in significant knowledge gaps leading to pupils falling 
further behind age-related expectations. Knowledge gaps are different 
across the school. 

6 Assessments and observations identify many of our disadvantaged and 
vulnerable pupils beginning their school career with limited exposure to 
formal spoken English and /or exposure to a wide vocabulary which im-
pacts on reading comprehension as they progress through the school. 

7 Our assessments, observations and discussions with pupils and families 
have identified social and emotional issues for some pupils, notably due 
to external factors, and a lack of social and enrichment opportunities 
during school closure. These challenges particularly affect disadvan-
taged pupils, including their attainment and particularly in the lower part 
of the school. 
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8 Our data indicates that our disadvantaged and vulnerable pupils are 
more likely to have poor attendance and be ‘persistently absent’, nega-
tively impacting on progress and attainment in all areas of learning. 

9 Some of our disadvantaged and vulnerable pupils do not have aspira-
tional home backgrounds and have had limited opportunities for social, 
cultural or educational experiences beyond their immediate environ-
ment. This impacts on pupils’ aspirations and understanding of what 
they can achieve, experience and access. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved writing 
progress and 
attainment for all pupils 
including the 
disadvantaged and 
vulnerable pupils at the 
end of KS2. 

Data collection points show progress in disadvantaged 
pupils attaining the expected and higher standard.  

Year 2 and Year 6 meetings demonstrate progress for key 
pupils. 

% of disadvantaged and non-disadvantaged pupils 
reaching expected standard is comparable to other pupils 
nationally at KS1 and KS2. 

Phonics check data for disadvantaged pupils is inline or 
above that of all pupils nationally.  

% of pupils reaching expected standard in writing and 
SPAG is comparable to other pupils nationally at KS2. 

Improved oral 
language skills and 
vocabulary among 
disadvantaged and 
vulnerable pupils.  

Assessments and observations indicate significantly im-
proved oral language among disadvantaged pupils.  

This is evident when triangulated with other sources of evi-
dence, including engagement in lessons, book scrutiny and 
ongoing formative assessment. 

Improved reading 
progress and 
attainment for all pupils 
including the 
disadvantaged and 
vulnerable pupils at the 
end of KS1 and 2. 

Data collection points show progress in disadvantaged 
pupils attaining the higher standard.  

Year 2 and Year 6 meetings demonstrate progress for key 
pupils through gap analysis 

% of pupils reaching expected standard is comparible to 
other pupils nationally at KS1 and KS2. 

Phonics check data for disadvantaged pupils is inline or 
above that of all pupils nationally.  

Improved maths 
progress and 

Data collection points show progress in disadvantaged 
pupils attaining the higher standard.  
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attainment for all pupils 
including the 
disadvantaged and 
vulnerable pupils at the 
end of KS2.  

Year 2 and Year 6 meetings demonstrate progress for key 
pupils through gap analysis 

More disadvantaged pupils reach the greater depth 
standard at the end of Year 6. 

Attainment in maths at KS2 are at least in line with national 
average. 

Timetable check data for disadvantaged pupils is above that 
of all pupils nationally. 

To achieve and sustain 
improved wellbeing for 
all pupils in our school, 
particularly our 
disadvantaged pupils. 

Sustained and improved wellbeing is evidenced through:  

qualitative data from pupil voice, student and parent sur-
veys and teacher observations 

an increase in participation in enrichment activities, particu-
larly among disadvantaged pupils     

good progress made from pupils starting points 

To achieve and sustain 
improved attendance 
for all pupils, 
particularly our 
disadvantaged pupils. 

Reduction in persistent absence for PPG group.  

Attendance data analysis shows figures for disadvantaged 
pupils above 96%. 

To close the gap in 
cultural capital 
opportunities through 
enrichment 
experiences and 
parental engagement 
to enable high 
aspirations. 

  

Parent engagement is planned and a record of feedback 
and/or uptake demonstrates a high % of families attending 
e.g. coffee mornings, WAHMS workshops, parent consulta-
tions, enrichment and school activities. 

Cultural capital experiences are planned for across the cur-
riculum and all year groups and accessed by all pupils. 

Extra-curricular activities accessed by disadvantaged pu-
pils at subsidised cost. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £42,767 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Release time for leaders to 
provide coaching / mentoring 
support for Early Career, 
Recently Qualified Teachers 
and new to school induction 
in order to ensure 
consistency in outcomes for 
all pupils 

Coaching for teaching and learning: a 
practical guide for schools identifies 
that teachers’ learning and 
development underpins school 
improvement and provides a vehicle for 
raising achievement and attainment. 
When teachers’ learning is based on 
their genuine assessment and 
understanding of pupils’ learning they 
can start to make adaptations to their 
practice which can lead to real 
differences in outcomes. (National 
College, 2010). 

 

School context in 2021- 22 – 1 ECT, 1 
trainee teacher, 2 agency maternity 
cover new to school. 

1,3,4,5,6,7,
9 

Annual subscription of 
standardised diagnostic 
assessments (Test base / 
Merit). 

Training for staff to ensure 
assessments are interpreted 
and administered correctly. 

Standardised tests | Assessing and 
Monitoring Pupil Progress | Education 
Endowment Foundation | EEF 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help 
ensure they receive the correct 
additional support through interventions 
or teacher instruction: 

 

1, 4, 5, 6 

Purchase of Little Wandle, 
DfE validated Systematic 
Synthetic Phonics pro-
gramme to secure stronger 
phonics teaching for all pu-
pils. 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily 

1, 3, 5, 6 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/327944/coaching-for-teaching-and-learning.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/327944/coaching-for-teaching-and-learning.pdf
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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comprehension), particularly for 
disadvantaged pupils:  

High quality training (Suite of 
training providers including 
National College) to support 
Quality First Teaching and in-
put and interventions from 
additional adults across the 
school to support all pupils 
but particularly those disad-
vantaged and vulnerable. 
Training will develop staffs 
own subject knowledge, 
knowledge of the most effec-
tive ways to ensure pupils re-
member more and make 
good or better progress from 
starting points. 

 

 

Supporting the Attainment of 
Disadvantaged Pupils identifies high 
quality teaching as a key aspect of 
successful schools. DFE, 2015. 
“Ensuring an effective teacher is in 
front of every class and that every 
teacher is supported to keep improving 
is the key ingredient of a successful 
school and should rightly be top priority 
for any pupil premium spend.” (Sutton 
Trust Report, 2011). 

Making Best Use of Teaching 
Assistants identifies that research on 
TAs delivering targeted interventions in 
one to-one or small group settings 
shows a consistent impact on 
attainment of approximately three to 
four additional months’ progress (effect 
size 0.2–0.3). Crucially, these positive 
effects are only observed when TAs 
work in structured settings with high 
quality support and training. When TAs 
are deployed in more informal, 
unsupported instructional roles, they 
can impact negatively on pupils’ 
learning outcomes. EEF, 2021. 

1-9 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £43,832.50 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Additional time from S&L 
therapist  

Employ a teaching 
assistant to lead 
language sessions and 
school based catch up 
interventions across the 
school  

Communication and language approaches 
emphasise the importance of spoken 
language and verbal interaction for 
children. They are based on the idea that 
children’s language development benefits 
from approaches that explicitly support 
communication through talking, verbal 
expression, modelling language and 
reasoning, (EEF 2021). Within the school 
context, the specific investment of an 

1, 2, 3, 4, 
5, 6, 9 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473975/DFE-RB411_Supporting_the_attainment_of_disadvantaged_pupils_brief.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473975/DFE-RB411_Supporting_the_attainment_of_disadvantaged_pupils_brief.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants#nav-downloads
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants#nav-downloads
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
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 additional teaching assistant to deliver 
speech and language intervention is in 
place to ensure capacity, consistency in 
provision and rapid progress for pupils 
identified with need. 

DHT small group 
support, booster classes 
and tutoring for identified 
pupils in Year 6,  

Small group tuition has an impact by 
providing additional support that is targeted 
at pupil needs. The reduction in the ratio of 
pupils to teacher compared to a regular 
classroom setting also allows for closer 
interaction between educators and pupils. 
The EEF report that this can have an 
impact of 4 months across a year, (EEF 
2021). 

2, 3, 4, 5 

Additional phonics 
sessions targeted at 
disadvantaged pupils 
who require further 
phonics support.   

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

Phonics approaches have a strong 
evidence base indicating a positive impact 
on pupils, particularly from disadvantaged 
backgrounds. Targeted phonics 
interventions have been shown to be more 
effective when delivered as regular 
sessions over a period up to 12 weeks: 

 

1, 2, 3, 6 

Engaging with the 
National Tutoring Pro-
gramme to provide a 
blend of tuition, 
mentoring and school-led 
tutoring for pupils whose 
education has been most 
impacted by the 
pandemic. A significant 
proportion of the pupils 
who receive tutoring will 
be disadvantaged, 
including those who are 
high attainers. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Educa-
tion Endowment Foundation | EEF 

2, 3, 4, 5 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £18,217.50 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Embedding principles of good 
practice set out in the DfE’s 
Improving School Attendance advice 
by employing a School Attendance 
Officer to track and monitor 
attendance and lates, and identified 
external support for vulnerable 
children (including workshops, home 
visits and appropriate referrals) 

Pupils need to be in school to 
learn and achieve. There is a 
direct link between pupil 
achievement at KS2 and KS4 
and attendance. Pupils with no 
absence are 1.6 times more 
likely to achieve age expected, 
and 4.7 times more likely to 
achieve more than expected, 
than pupils that missed 15-20 
percent of all sessions, (NFER, 
2015) 

8 

Contingency fund for acute issues 
and other unknown expenses. 

 

Based on our experiences and 
those of similar schools to ours, 
we have identified a need to set 
a small amount of funding aside 
to respond quickly to needs that 
have not yet been identified but 
may include support with 
uniforms or providing 
refreshments at parents’ 
events. 

1-9 

Provide enrichment opportunities 
across the school to ensure those 
from disadvantaged and vulnerable 
backgrounds have similar cultural 
capital opportunities as their peers. 

The EEF, consider evidence 
based research unpicking the 
‘enriching’ of education and the 
intrinsic benefits to ensure all 
children, including those from 
disadvantaged backgrounds, 
deserve a well-rounded, 
culturally rich, education. 

1-9 

 

Total budgeted cost: £104,817 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our internal assessments during 2020/21 suggested that the performance of disadvan-

taged pupils was lower than in previous years in certain cohorts and in certain core cur-

riculum areas. The outcomes we aimed to achieve in our previous strategy by the end 

of 2020/21 were therefore not fully realised.   

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, 

which disrupted all our subject areas to varying degrees. As evidenced in schools 

across the country, school closure was most detrimental to our disadvantaged pupils, 

and they were not able to fully benefit from our pupil premium funded improvements 

that supported teaching and interventions. The impact was mitigated by our resolution 

to maintain wellbeing support, delivery of a high-quality curriculum and interventions, 

including during periods of partial closure, which was aided by use of online resources 

and personalised support for some pupils. 

These included remote wellbeing activities for individuals, groups and classes, small 

group remote reading and purchasing of a remote reading platform for children to ac-

cess books. In addition, personalised support including collecting vulnerable children to 

attend school and delivering resources also mitigated the impact that could have been 

more detrimental to our families, in our view. 

Although overall attendance in 2020/21 was lower than in the preceding years for rea-

sons that I don’t need to state, we were extremely pleased with our overall attendance 

figure for the end of the academic year at 96.5%, it was higher than the national aver-

age. At times when all pupils were expected to attend school, absence among disad-

vantaged pupils was lower than their peers. These gaps are larger than in previous 

years, which is why attendance is a focus of our current plan.      

Our initial assessments and observations when children returned to school indicated 

that pupil wellbeing and mental health was not impacted as significantly as we first im-

agined. However, as children have settled back into a routine we are now seeing some 

of these issues and believe there may have been a delayed impact of COVID-19-re-

lated issues following the initial joy children presented when they first returned. This 

may also be the result of ongoing issues for families whether they be employment, be-

reavement, illness or other changes in circumstances. The impact is emerging in more 
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disadvantaged pupils. We used pupil premium funding to provide wellbeing support for 

all pupils including the delivery of wellbeing resources and strategies linked to our 

school values and personalised individual and group interventions where required.  
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